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ABSTRACT • , > 

To investigate blUngnal teacher training and its 
effect on bilingual blcultural instruction, a review of the 
literature was undertaken and teacher training for ai bi3.1ngual - 
blcultural progras in a Texas school district waa^ analjxed through an 
interview with the progras 9npervlsor. The review- focused on the 
acadesic achlevesent of language uinorlty groups, success factors in 
bilingual education progress, bilingual teacher certification and 
cbspetendes, correlatloiis between teacher attitudes and bilingual 
education, bilingual e'ducation progras rationales, inclusion of 

> culture in instruction prograSs, and the University, .'of Texas at 

.Austin teacher preparation progras. Hew lork City Billnguifl Teacher 
Intern Frogras, and six French bilingual projects in Hew England and 

■HE ^l s l atwu -F in d in g s qir -the Te xas -scfaoolr ^ d l str let iiA ilny ual piog la y 
(intended to .develop capability in English and Spanish) revealed: a 
real atteapt to give teachers necessary , training; inconsistency 

• between phlXosopihy and pjcactici, e.g., student evaluation thrqpgh 
standardized tests in English; tha,t the. supervisor' had too sany 
responsibilities but lacked input into essential progras^cosponenti; 
personal attitudes (influenced by salary- and class- slz^af f ected the 
perforsance of those involved. Recosaendations relate to the 
understanding of bxllnguzd. education goads, cbaaunlty Involvjeaent, /. 
currlcurlua, ptograa assessaent, and prograa fln^cial support. 
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RATIOWALE 



The school is a social instittttioa nhi 



itloa ^icn nozM 



lOZBAlly «f7^et« ii u—r o ua 



individuals the acM of at laaft 6 to 16» Sinoo tbo ^Aisliah 



Mbbols 




language tands to \m tha gaaaral Janyga of 

^thin th» Itaited StatM, it aa^ notawarthy 

i 



lapact 'of this Institution on lajuiwra i^toSsa ^'^tiva langoasa la 



NOT aigliah. 

Accorda^ to the 1970 U. S. Oeaausr 33*2 ail^Lion |M|ricana 
(approxlaateljr 16 percent of the population) apeak a languase ottkar 



r-than English as a native tc»guse Spsnish^ Gsnlan^ and Italian spsaksrs 
aire the «ost nuneroust in that ordexa SpanlA is the onl^ one ojf the 
threcr wbidi has experienced substantial growth in the nuaber of 
slpeakers since 19^ • largely due to increased ^^inigration Aram Latin 
Aio^lca (Fishaan and Hofkan» 1966) Betwescy 1920*1973^ afpraxlaatelj 
^216.000 Central Americans and i48a» 000 South AMrioan4^lMligrated to the 



♦ 



Ibiited states ( Annual Report of iMdgration 



1973. Spanish 



•orl^^ persons nuatared ^^2»602 natlooaUy ahi oo^yoriaad the aaoood 
largest alncclty group In tha United Stataa. 



In accordanpa With the U. S. Office of fiducation aetlaatea, at laaat 



5.a1l11on Rodents of JLtaitad or non-Bnglish ajieilclng ability need apecial 



! . ^ - 

langxia^e p<^%ai8 (U. s. CowKission on Civil Rights, May 1975). 
The C«fi*^9 T^^^u reports that ^.5 Alllion Spaniah apaaUng younsstars 
under y***'^ of apaak Spanish at hone C SubJact Repoarta — . , . 

Peraon^ ^ ^^^^igh Origin. 1973) • ^ aatlaated 260,000 Aalan. Aaarleao 
chlldr^fi sf*^ littla ©r no English ( Annual Report on I—licratlon . 
o/. ct*.), some 56,^3 Native Aaarlcan children apeak a Native 

Aaerlc^ t<?^^^ as a first langua^^e ( Subject Reports — Aaerlcan 
Indlang > ^ ; . 

81^^ ,^ liatlonal langviage of the United Statea la f^llsh, am^ 
because In^'^^^tlon' in American schools la generally In this langttoge. 
It se«Bi^ Uff^'^^-tlve to determine the effects of this pedagc^ on students 
whose .n^tiV^: ^K^ngue. is not English. Coapared with the aedlan nuaber of 
12.0 ^oPOoJ- ^^^s' coapieted for Anglo Aaer leans, the median Ij^ 8.1 for 
Mexl<»in An^^^5Vis, ^..6. for Puerto Blcans, 9^8 for Native Americans, and . 
12.4 f ojr :A^^ iUnericana ( General Social and Economic Characteristics . 
. Table xi P^^^^J^s of^S^nlsh Origin , Table i*., American Indians j Table 3j 
1970 O^Sii^ ^ . ^pttla.tl<» r Sob j e ct Reports — Pttegto fil eax is in the 
United ^tfti^» Uune 1973»' Table 4; 1970 Census of Population t Subject 
. Report s — ^^^^rxese, Qil ngse , and " Filipinos in cj^e Itaited States , 
. June l9f 3, '^^Hes 3* 18, 33f ^» and 48. ' Jledlan number of school 
ye2ars Accessible for Asian Americans in general. The figure • 

provide<J W^^^ts the aedlan for Chinese, Japanese, Filipino, Hawallans, 
and Koi^^5^^ 

^ Ac^^^^ Ac2liievement scores for language jilnorlty groups in the 
* 1966 ,Co5-«^ ^^lx>rt indicate that they lag significantly behind 
majority er*'"^ Americans. By th^ 12th grade, the Mexican American . 
student ^« '^''^ years behind the national norm in math achievement, 
3.5 in v«t^ ^bilityj and 3.3 in reading. The Puerto Riean learner is* 0 
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•4.8>««rs bslow th« n&tionAl nox« Ixi Mtht 3*6 la vaorbal ataillty, and 

» 

3.2 In readijne^ Th« Aaimn Aa^riou atud#nt is 0.9 jhMors behind th« 

norm In matht IJS In verbal abllltyi and* l«6.1n ra4dlnc>- 

\ 

In 1968, tha U. S. Con^aas paaaad tha fillinsual fitfuoatlon Act 
In an attempt to help lAprbve the altuationa deacrlbad above. The 
legialation was created • • • to pr6vlde f j^|piciJtl assistance to local 
educational ac;encie8 to develop and carry cut hew .and Imaginative 
elementary and secondary school proisrams desired to meet Iheas 
special educational needs* of children of limited Btaglish-spealrlftg 
ability (Andersson and Boyert 1970» p« l)« 

The BiHngiiaj, Education P^rosrmm is planned to meet several goals* 
Specif icaOLly» the concern is for learners in this croup to develop 
greater competence in Baglish^ to becomH more proficient in the uae of^ 
two languages • and to profit Arcm incr eas ed educational opportubity* ; 
Use of the native tongue as a means of instruction bsfore the child 
has a sufficient command of Sngllsh to deal with all of his ediic^tipn , 
may help^ pn e vent apeiardation la schoo l —( ibidf p« " v 

Bilingtial £dtication is instruction in two languages ani^ the use of 
both languages In anj part of or in all of the school curriculum* 
Jlistorical and cultural aspects related to a student's native IsngiiUge 
are considared an Essential compcHieiat of hl^l Ingual "education (SaviUe 
and Trolke, 1973.). n 
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This research project Is intended to explbve 
Of bilingual education. This study proposes to Inveistl^te hlllngual 
teacher training and its effect on bilingual /bieultural instruction. 
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tBVIEW OF RBLATSD LITBRATURg . 

' Bilinsiial cKiucation h*a n6t' always b##n availabla for thoaa sMtera 

of •thnlckffroupo who required it.' During tho isroat aisxmtl^ili^^o tho 
United. States Icirca iSjBO 1920) , children of iwilgrants found^er- 
lean schools ii)hdspi table and larsely alien (Cordasco, 1976). Cordaaco 
(Ibid) aytates that / ^ ^- , 




no oTwall jKt i gva a s were developed to aid any 
icialar iulsriuit group. Although theM was 
Ittle agree»mt ae^ to what A»*rieanisatloQ was* 
e schools were .coultted ' to AAerleanlse iandT to 
^Anglicise) their 'charges'* (p. XIZ). 



Narrowing^ the soope oT inspeotlon ^eQiiewhat9\Soea ( 1976)^^^iLiscovered^ 

factors which appter to'have 'affected the Ncoigf er of biXlngual 
ktion in Texas* F^raa' the 19>0'a^ to the 1950!^* the Mexican Aaeri- 
child found hi»«elf /^rself in azr edueatiooal havoc, inspite of 
ipensatccry 'prograas'for the ^'culturally deprived. The dropout rate 
wks exceedlngljr high^ antf deaanda were -placed on these children to relin- 
quish some of their culturul patterns » especially thisir langtiage herl- 
tage. They were Also urged to. assimilate and acctilturate into the 

American BUilnstreaar. ' , 

♦ 

ifith the advent of bilingual education %ragrus in the 1960*s, 



a cult\nrally ^eteocratic ""learning environment became possible. Innova- 
tive .bilingxial .education pzfograms considered the language* heritage* 
\yalue^» thinking leam*ing styles whi^ the Mexican American students 
brought from home. For. the Mexican American* it appears that the use of 
Spanish helped to develop a positive self concept .while concurrently 
helping hla/her to s&ln proficiency In English «nd Spanish* Fiuitinl 



« __ 

^ (197^) fotmd that wh«n a aiicnif i^aat othar (i. a.» a parant^, aaXd* ox 
ffrandjiarant} waa InvoXv^ in tha taaohlnc of alacuasa, tha 4oqtiial-> 
tion of that langiiaga waa mora raadily aehiavad. Ha found that hla 
aon waa a coapatant ooordinata blllnifual by tha a^a of fiva. During 
thia growth parl^, tha paranta had axpoaad tha jovnsatar to S^bAlah* 
Ho had also a p p a ren tly acqulrad Khffllah throMgh attaodlaic suraary 
achool^ aa wall aa^ balng with paopla In var^aua «xvirocmaata utM 
apoka tha lanffuai^a (i. a,, imclaa and aunta)a^ 

Othar faotoora appaar to hava oontrlbutad to tha acoaptanoa of ^ 

i 

bilingual education a Tha civil ri^ta ■ovaaant't tha Ua Sa rraHealfi 

on Civil Si«hta» favorabla court rullnse affactias Mexican AMricaaa» 

and various intaraat and prasaura iproupa^aaaa to hava halpad curb aoM v 

cliscrialnatory practicas and allaviatad aoM of tha daeradin^ oonditJlcna 

for Mexican Americana • 

The Federal govemaenty through enactaent of tha Bilingual Ediica* 
tion Act of 1968, and the Texas Education Agency » ^ aairlng it a atate 
responsibility to neet the needs of Liaited £an£llah^^aakin£ Ability. 
(L. E. S. a.) stiuients - i. >e.9 soae of the Mexican American youngsters 
in the public schools ^ have al^ been Influential in twinging about change • 
This state mandate was made possi ale through Senate Bill 121 which amended 
the Texas Education Code» effective Augtist 1973a 

Finally » proponents of bilingual aducatica hava halpad to bring 
about change in the edtjcatioo of the Spanlah'-apeaking atadanta* Leaders 
such Vs Manuel^ Stochea* and Anderasop# through their writings hJLva 
helped to make the natiocwl community aware of the organcar for a type 
of education that directly addraaaaa Itself to the needm of ^tpadaJ. 
populatlona * !# ea^ Hexican Amarlc^^tudenta* not mirraartlic in the ^ 
J^regular'achool cuacrieulia* .1 



In a •tai«wld« aurvsy', Som (op. «1»P found that billMUi^ 

r 

proerdaa w«r« b*iac lapl«i«it«d in various faahions. Bilincual cImom 
t*«r« in •xistMOO froB Klnd«r8art«n throush th« ci^th (8th) czmd*. and 
audio-vlaual aids, war* bsins utlliasd sxtsnsivsly, lacXudlnc aovsl tsl- 

♦ 

•vision paracxaaa for bilingual ohildrsn. Varisd aatsrlala and toohalquss 

M«r« also bsins saploysd to tsach Hsaiting and vooa b ulary b u ildin g s kill s 

in Spanish, in oral and writtsn actlvlt^ss. Thsss Itsas rsoslvsd 

priority in aaount of tsaohing tli|s asslg no d. ^ 

In attsapting to dstamins nhich factors oontributs to ths sucosss 

i 

of bilingual sdueation prcgzaas, Stsphsos (1977) and Aaaoxa (1977) oharsd 

certain conon findings. A coMprshanslvs susta inin g board ppUey, long- 

. \ 

range board coaaltaent, prograa control over budget and expaodltursiB, 

i 

and clearly defin|^ adainistratlve and aanagsMnt funetlona, and fore^lsely 
stated objectives^ppeared critical. In addition, parental loyalty to^ 
bilingual educ^tlonT-^a wide base of involved parents, effective school^ 
and dlatrict adyisory coMilttees* and a laxs^ nwbar of voluntMr ald^s 
also saemad to ba vary lapoartant. Voluntary atudant anroUfliant and 
affactlva lanj^ia^a donlnanca scraanlns vara alao nacaaaary* Cn — 1 taant 
to eaploy the best qualified personnel sunortive of lingual sdueation, 
total staff Involveaent in recruiting porocesses, and adequate r esource 
personnel were deeaed of utaost laportanoe as well. Znstructlon based 
upon a clearly defined philosophy of billngiisl Meulturml educatio n , 
vlttx_alde8 being fully bl 1 Ingual -bllltexate was a definite aust. Effec-^ 
tlve paying seeaed a required key point for high t ea cher -aide aocale. 
Also stressed was the district's need to eapbaalse systeMtlc acq u i si tion 
of .bUlngual'^cultural aatexlala^' as well as* ths uas of appropriate 
criterion and norm-referenced tests* Bvaluatlon of each projsct 
ccapooent wsjs st«ii^«ted as essential, and Ixvereaasd^aeoouatabUlty showed 



•a laoliMtioo toMard »ex« par«olM planning mad l«pl«Mat*tioa« 

For htiincua] peracrMs to b* sMpeoMTul, toxmrnllf qualiriod tMohan 



• 1 

apparently a*iMl to .bo laxolvod. Za hor roviowvof thooo la ' u^i— o natloo- 

- \ 

ally, W««soaor' (1976) foimd that all of tho otatoa, Mtoloh vKoaoto4 >«<H"g«»^| 

( ' '■ 

oduoation in tho oohoolo* had blllasual toaotoor ooortinoatloB oar 
It vaqtilroaoata that laeludod pfvfleioaey la a langiMao othor 



Basliah. Aloo ro^ulrod naa aoao kiad of ooapotoaoo la tho onltoro and 
horitago of aiaoorlty groyipa to bo oo y vo d bgr bUlacval !■ \m\ aao 

Tho Toxao Sdueatloa ' As«Boy (ZMd) has dovvl^pod oortkSh giild<>liaoo 



Mllngual toaohor oortifloatlon. Tho !■ iiti— aood* to bo la a» asos of 
opocialloatlon In Bllli«ual Bftttoatloa on tho noaoataxy Toaobl^ Cortlfloato 



or a toaehlas flold la tho Junior High and Hlsh School Oartifloatoo. 
Both tho aroa of opoeiaUsation haX tho toocMf^ flold auo% oonalot of 
twonty-four (2<») aoaoator houroL twolvo (l^ of vhl^ auot bo Junior 
lovol or abovo. Ineludod in tho ar og raa ' aroi 



A. Foundation Conpoooot - oaphaaiaos a rationalo for Bllinstaal 
Education and an orioptation to tho Stato-vido 



B. Linguistic Conpooont - includoo Oooeriptivo Llnguiotico, 
Appliod Linguistics, Psy^>o~lingu1 sties, and Oantrastivo 
Linguistics la Bngi teh and tho laaguaga. of tho taxgot population* 



odlolgy jConponont - oon 
tochnlftoss in toschlng 



C- Mothodlolgy jConponont - oonpriaos studios to dovolop skills 
and 

1. 

2. tho languago of tho taxgot -pop^uation an, a first and 



po]^^- 



3. Rsadlf^ in BngTyi and tho.Laagaago of ths 
yoffolatloaf and^V.^ 

4. approprlato subjoct aattor I9 tho langnago of tho taxgot 



O. Pnycfaologjcal Coaponont - laelkid^ analysis^ of tho prlaelploa 
of UneaticBal Paycholflgy (lynlnrtli^ to«tii«) as* appliod Jto 
ohildrsn or yoath' la a Billagual Bdaoatloe progrM. 

K 



pattOTM or UM TMEvat popalatioa* mm ttmll aa» tba croiip*i 
itritelloaa to %hm 



1. Tlila «aftaaai« liMmld 
of ttoat 



2. DnMoatzatad jrafiolaaesr at tha t— ohiag laval la tha 
laasu^a of tha taqpat sxoap mmA la 
prior to tba oollaga 



3* Baaie laasuaca ato^j aa 

It of tlia Bllli««al 



<». Advaaoad lai^iMga atufty 

alx (6) of tba taoaty-fMr i2k>) 



C. Prof aoaioeal adaoatloa - teelndaa* la *port» a voogr ap^blal 
• •aphaaia oa atudaat t—riilaf >" Tba atadaat 'toaohl'i^ asparloaoi 
•hottld bo o oapoaod of oxpMloaoa la a blllacual olaterooa aV 
tbo a pjpminl af lovol of tho oooctlfloata jroszaa witb 
in loth Bosllab and Um lai^uafo of tbo taaqfot popalatioa. 

\J - • - ' 

In addition to tho foxaal ro^airooonto proooatod abovo* ladiTidoala 



coosidorins worfcias in biling m il odaeatica laogioao aaoa to nood to eon- 
aidor oortain paarcholcctcal critarla. Siaoo blllasml aohooUi^ ia 
£M4nralij a doviati^ fkw^^^ t^ la 
tho fiaXd probably nood to ovaloato thoir attlti^aa toaaxd thia typo 
of odueatlon. BaroitoAr and Fritiloon (I96t»> fooad that oe2I««o aUtfoata' 



aajorias la aocondazy odaeatloa fnd<d to saflaet tha attltadoa of tholr 
proapaetivo toochliig 'flalda* tdiUa thooi la 



to bo oant^ tha 




avalaation oir.oao*a aodoWllty, 
latooeaat .la pooplo noald pooolbl, 

Slaoa* toarhlag doaa jlnvcAva oooaldorabla- abelal latocaotloe la 



to p#opl« ecciAldiirlnc tMchlne in « billni^ual bloultuzml pr^srMi* In 

C 

Mlucatlon pronriM In N«xioOt Bmm^htf (1975) found U^at thm suoc#Mful 
tMqh«rtt tmd^d to te dynnle and allo^tod th« •tudanta to oxproM thoir 
«ldoM without fmmr o^^ldloulo. Addltlon^ly^ thooo toachora pumlttod 
th«lr childron to oxproM th«iMlvos in thoir own dlAloct, as woll mm %n 
tho national lanffua^o. (standard Spanish)* Tbat ths tdiiohsjrs hslpsd to 
« orptaniss so<rial and sports svsntSt aa wmll as jms tines oop cs uroing svogrsa 
activitisst waa psrosivsd vary posit^vsljr bgr thm mo— unity # 

In a siailar kind of rsssaroh projact. Castatosda^ st. al. (1975) 
found that Hsxioan Aasrican jounffstars apparsotljr diffsr in t&air valus 
orisntationa. * Houavar, taa ch ara tiho axpariaocad auooaaa in daalinc with, 
th^a laamara taadad to axhibit cartaia t yp aa of bahavloor. Wot ajcaapla^ 
ra latino paraonal axpariancaa to tha studantat as i#aXl as allovlns thaa 
to diacusa thalr own axpariancaa* a^P^aarad to halp iapgo t aa oh ar 
studaht ra Lationshipa. In addition |^ bainfi abia to fantaaisa ^nd haya a 
Sanaa of huaor aaaaad to ^ valuabia aaaata« Cooparativa sroup iforft* 
aaxiaua adult--child contact (1. a., taachar with mn individual -atudant ' 
or snail ^proup) » and sansitivity to tha 1 aax nar * a faalin#a alao wai|^ 
found to ba valuabia qoalV^ias. Educators who uaad Spaniah fraalyr 
providad Oielish as a Sacond Lanipiaaa inatruetiooi and incociioratad 
Haxican, Haxican Aaarican* and Spaniah hartta^ aatariala and cultural 
activitiaa into tha curriculua tandad to ba Jb c ea a aful# Finally » bgr 
ancouraalnc activa parantal ini^l v aaant (l* aV, r aao u r c a paopla aad/or 
aidaa) and by inf omlnc tha ^ounsatara thrt thair adhlavaaaat iMa an 
•ccoapIlafaMfi't foor hlm/hmr faally mm also p«rc«lv«d In a poaltlvw llcht. 



~ "F^ceC theVevid€aa<^ fere 
uBEj:Vex^tie off erCnge^ 1 Ing tia fl L ^b^acl ^ ^ p^DOgrttft^ n^efd 'to lie 



J jN^^co^iaaa factors. ' ^ an atteapt to 

; ^^pf assess, the: xxacxTcdJj^ ax]% faculty . of" fourteen Mlcdil^gan teacher training 

^V>r^'^i;%^pc^^ 8i|rvey;^ The data sieges ted ^that the* 

'% ^:r- . • :•: :>.-:-^"" - . - . --.-^ - " : - • . ' ' ' ^ ' 

^-^.^^v prosraais were of a receat nature lax the state; and quite* veak ln_tepne of 

evaluation provlslcsis^^^ tezme of cixc^culap th$ prograu iiere x^ted 



loM^ Inr.deflnlxis lancEu^ times of language asy went y 

pacesc6af)pe of , language aseesaaent pcocedurest and student teachizig in 
currently cqi^Sttlng WlTngual iwibllc school prQ^rasa* Also' perceived' 
inadequate were the nuabar of courses offered and required In the 
cultural and^^nethodology conponebtsi that is • a alniaua of three 



cultural courses offered and two required » and a alnlmua of three 



courses offered and three r3Q||sred in the methodology component* 

In .addition 9 Garcia (ibid) also found the state Board of .J^ucatlon 

• « - * 

guidelines to be unclear and Inad^uate. The programs seemed weaker in 
the methodology than in the cultural compd^nent. Ihey reflected the 
^ monolingulstlc thrust of the guldel.lnes which emphasised Ekiglish as a - 
Second Language. Regasrdlng faculty , positive assessments were ^made with 
respect to languzige . ( bll 1 ngualism) » academic exxjosursp e^!q>erlence9 and 
interest. However, the quantity of the faculty Involved in bilingual 
ixrograms was relatively small* 

^ In the following section » several c<»peteac^s qore mentioned 
^which a teacher in a bilingual program should apparently possess* The 
implications for college and imiversity training programs are obvlotis* 
Several authorities on bilingual education have expressed their views 
concerning the required skills of a billngtial education teacher* Among 
these ^s Geozge H* Blanco, Dlr^tor of the Of flee of Blllngtial Education 
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at the .lfeiJCyer»1.ty of Texas at Austin* Blanco (1977) stateij^^ that this 

_ . » .' "' "• 

- teacher ^otild be able to formulate apd teach Instrubtldnalnimltto in the 

-i • \ > ' 

currlcuTinn areas in both languages as well as» Include sl^lf leant 

aspects of the student's culture in tfie ixistructlcmal proeraa. Xdditicm- 

\\ ^lly* this educator should be able tp develop lanisuase assessment skills 

and .employ the results In the j^e^l^cslcal program*. Development of 

evaluation strategies for the yarlous , subject .areas and the modification 

(when necessrry) of current teadiing materials to meet specific 'indlvlduaO. 

needs- are other competencies which this te^acher ^ould possess* 

^ In referring to the recommendations concerning bilingual teacher 

competencies t as suggested by the Center for Applied Lixigulsticst 

Blcmco {ibid) mentioned that the instructor shiould be able to utilize 

several techniques ejE^fectively in the student's native language(s^ in 

vaxious content areas; namelyif * 4 

A* Development of realistic performance objectives and their 
evaluation; ^ 

B*^ Inquiry/discovery^ strategies; * ' . 

C. Individualized instruction; ' ' • 

? D» Learning centers; - - . 

- Uses of media and audio visual materl^ails; ^ «r 

F. Systems app(r:oaches to the -teaching of reading mathematics 

. skills; - ' . ^ ' - - - ^ ' \ 

G. Team teaming and cxoss grouping; and» 

H • Interaction analysis. - ' 

In order to apply the prevloiis knowledge and skills in a real 
sittiation, the. future teacher ^ according to Blax^co^ shbuld ha^e field 
^ exi)€rtencesNprov ided throughout the tjfaining parogramt beglAning at the 



freshman level, if at all possible. 
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. At the Petaruaxj 1976 Coaferenop oa Coord Inft ting Foreign Languages* 
Blanco focused on^a hl^ily smsitlve aspect; oT blllngttal. edtaca-bloue It 



a^qpearted tbat in some Ins 
bilingual educatlca 




teadiers were being plmrtrnd In a 

thay could^ speak the lanstege 



or the tax;e;et population (i* Oe » Spanish) e It 



further noted that 



because one could converse in Ebgliah and in the aeccod lansuage did not 
necessarily mean that ^{bis individual had. the expertise to taa^ in both 



languages* When unqualified 



/ 



often 



setting'^ confusion 
students as well. As a. result, 1 



teaching beha^triors of the teacher* 



were placed in a M 1 Ingnal tonchlng 
by the instructor and. by the 
lers tended to eanlnte ceartain 



In an attempt to help prospective teacher p in bilingual education 
progr^s/W^oamunlcate and instruct adequately in both languages p 
Blanco^ (ibid) stated that the teadier preparation prograa at the 
University of Texas at Austin followed certain procedures* IncoQing 
freshmen and sophompre students are interviewed orally. Thexi they listen* 



^to zjecordlngs of dialogues or conversations 9 voiced by native speakers" 
/ from Texas 9 :ut 111 sing a standard variety of language. Ihusp the students 
are required to listen, read« write* and then to verbeLlise again. The 
resists help to Indicate certain areas of weakness » if any. 

The ijndergraduate course In bilingual education p which Blanco 
teacihesp Is given completely in Spanish » Including assignments » tests, 
etc 4 During each class meeting, the students take dictation in Spanish 
In carder to develop their grammatical , spelling, and accent tisage skills. 
Since the course Is tatight at an eleaehtary school, university stiadents 

have the opportunity to tuto r the younger learners in oral language. 

Auidlo visual aids are used extensively to help develop the child's 
vocabulary. In an attonpt to t^lp the imlverslty stxidents imderstand that 
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the ^otanffstea^ do have «a knowledge or the Spanish language and tbaV they 

- . • - "1 

(the university learners) are trying to teach then another iToxB based on 

* ' * I 

the existing competence » Blanco's studenl^s^ analyse recordingps - of the 

children's, spee^. They Tocus cm t^e phonology^ morpho3k)gy » jsuid syntax 

of the langti^ge. Through this endeavor* it. is expected that the 

prospective teachers will reali2» that the childrm often do have a better 

control of the Spanish laziguage than they have been given credit for. 

Foreign language teachers^ according to Blanco, should-share \heir 
expertise with the people in bilingual education. Items such as 
considerations in tea<diing £^lish as a Second Language, and the relation- 
ship between the home dialect; of the child and* that of the school » should 
Jbe ]par2unount. Interdepartmental teaching (l. e.t between the Foreign 
Language Department and l^e Dej^artment of Educatim) at the college 
and university level was also highly encouraged. 

In addition to the ideas mentloneii above* Blanco (1976) rm 
suggested that colleges and universities offer ^vanced courses in 
ccMnposition and dialectology for students in bilixfgual eduqa.tion,/ as 
opposed to llteratinre courses. He urged that Spanish majors be encouraged 
to get at least high school certif ication» and later, elementary 
certification, should they become involved in a bilingual elementary 
school program. 

Foreign language teaching iniblic school personnel were urged by 
Blajico to determine the objectives of the school district's bilingual 
education program and to establish how they could function within it. 
The author sttggested that teachers in bil^gual education programs not 
bell-btle a student for speaking Spanish, but*rather» recognize the droamic s 
of lartguage variation within a variety of social contexts. And finally. 



o if? 



Instead ot lookinf^ cm btljltigiial education as zeMdtal In ^ nature t 



encouraged forel^ langu^se tea ch er a to think, of It to a neur conooftlon ^ 
of the nhole range ot e£LiacatloQt especially foor the noo-Rngl 1 gtfi speaking 



' child who Is iust entering school* Aodaxteon and BciyeK^ (1978) aucdnctly 

■ •* ■ , . . • • 

state that bilingual education 

** • . • necessitates rethinking the entire currlctilun in terms of ' 
the child's heat instruaents for learning » of his rwifllnann and 
rnqptlvationi for learning the various subjectst and of hla own 
Identity ai^d potential for grmrth and develofMnt*^ (p. 57)^ ' 

Since learning apparently is a complex process in- need of au^ 

research and understanding, individuals goings into teachlngt 1« e*,; 

* ■ - . 

bilingual edTocation progn^aas ncitaally need to- participate ^n frequent 

*" ■ . ■ ^ - * 

presaarvlee and inservlce txraining sessions • In an attempt to develop ^ ^ 

and implement an ' evaluation model fcor bilingual blcultural inservlce 

training" progri3J&Si Rodgers (I977)i piloted a f oixr-week workshop session in ^ 

Jalapat Veracruz, Mexico* Specifically » the- evaluation model was 

. desired to provide infoxmatlon on' the following topless 

. (1) Ghaoge in cultural attitudes cultisal knowledges and familiarity 
of the particlpantsf 

(2) The relationship between sex» age» ethnicity , cultin»l attitude . 
scores t and ciiltinral knowledge • and familiarity scores of^ the 

participants; • 

^ ' (3) Participants* needs and degr^ of needs fulfillment with regard- 
to the . woiicshdp experience; 

*(^) Specific workshop components; 

(5) Rating of whrkshop Instructors, overall effectiveness of the 
workshop; ' ' " - * . 

(6) strengths and weaknesses of the program; 

(7) Reaction of the workshop director and instructors; and, 

(8) .Suggestions for imTarov^ent of th ft. j m^rw ^ — * - , 



The findings revealed a significant change in the ciiltin:|Ll attitudes 
and the cultural knowledge and familiarity of the participants. 

' ' 17 ■ ^ 



Ther^ was no Interaction between ettoieity and Fre-po<»tteat scares; nor 
wae ^ere any' significant correlation of age and s4x test ^scores* 



spi^e^ partidpantst. 
to the majority of 



.While the workahop did airparently ae^t the needs oi 
it did not include areas irtiich wore^ of po^ime concexb 
the i^articlpants. Additionally , the instmictors roMlved very hij^ ratinss. 

An aspect of bilingual bicultural education whL^^ is frequently dealt 
with during ihservice training is attitudes • After Lan extensive review 



of the literature, Cray and Arias X^S^T?) c«icluded Jiat Incorporating 
the practice of "cultural democracy^ in the classro<« would apparently 
aid the developmtot- of positive ** integrative** attitiides toward both 



cultures on the part of the peurtlcipating students* 



^ relevant wa^ the teacher *j5 attitudes towards both languages^ * i« e. ^ 

ELiglish and the native^ langiiage- of the target population (l. e« » Spanlitfi) # 
Tlius, it appears that the environnent in the clasaardon should ba one in 



Also considered 



which the child's attitudes and those of the tea^ier 



Language and culture are given positive value » statu B9 and Importance* . 

In two independent resear^ pcrojects 9 Travelle ilS7Q) snd CSuipa (1978) 
also explored the ^correlation between teacher attitules and bningual 
education. Oiapa (Ibid) foiind a relationship betwe^i, the ethnicity of 
certain elementary school teachers and principals an i their attitude 
toward disadvantaged children* The^ subject with positive attitudes 
toward dlsa^dvantaged children had no difference in tieir attitudes 
toward blllngtial education related to ethnicity, but among subjects with 
negative attitudes toward disadvantaged, children, Mexican Americans had 
jaoTB positive attitudes toward bilingual education tnan non«-Hexican 



toward ea<^ othei^'s 



Americans* 



In her studyj Travelle (op* cit*) found that bljLingiial educati^i 
yr^^ classroom teachers » in general t accepted bilingual ejlucation principles • 
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<^osen 
s<X!ie cc 



Hotreves^^ th^^ t«acber« «ho e^ctxltiltad a hi^ degree ot acceptance for 
tbese ed^*^^^*^ P>^«P^ did fiot necessarily » as a gxoup* lapleMnt 

VlllnSDa^ e^^'^ticsi curricmm to a bibber degree than those with a 

!'."»■ ■ . ♦ 

lesser ^ptsx^ acceptao^. Most of the teasers lo- the study bad 

• " .J ■ "■ - 

a bllijisxaal edtteatloir elasarooa setting and bad received 
peda^osical^tralnlns^^ Bilingual toa<^ers were found 
•to more ^a^'^'^ acce3?^?^t&e principles or blUxi^ual educatioKx aad to 
provide in ^peniah aod in EngUab to a hi^er degree than 

nonolln^i^ ^'^^^^^rs* In sestesraly thoq^, the teachere careated a claserooa' 
envirttiB^t ^ ^ttii^k the atudents co}>^ fsreel^ uee eithe^r lansuac;e« 

Jxi ^e.izt*ve«ri5ce.tiQn» llteVelle also' found that MJIngtfil, ^ 

*teachex-s to ^orovide mstxitetioa in Sigltsh aoore firequently than 

i» Spani^.' saae edueatoErs were f o«id to infjpequently Include the 

history \ot Me^ciean AaerlcaQ pupils Into the cuxrlctfltai. . 

j 

Purthertt^T^f inaitructo^ did not utiHae Hexioan Aftericaa commit^ 
resource^ ^3curjce peraooa to vipplesent the educational prosrase i 

SX^y^-^ ^^tlin^* with reapect to the^inclueion of Mexican American 
ciature ^to ^strtactional program, were obtained by HlcboU (1978) 
while re^^J^^^^*^^^ several federally f undied' bilingual education programs 
in Calif^^xni^* pro'jects tended to aeparate culture from language, 

giving lai^im^ Notice to Mexican- American ciiltiare while einphaaiglng the 
Spanish The culture was viewed as an extension of the culture 

of KexlQ^ - ^'^Mitional, ri^ral, and folk in nature, rither than the 
tiationa^j.dti^? ' U^^-ljan cuTtuare of .Mexico since the Revolution of 1910. 
Finally^ ^ItJ^^^^ the majox^ty of projects stated cultural pluralism as 
their ^^^^Vgls of jbhe data concerning teacher->pupll characteristics » - " 



Hispanic ^Ul^^^ displayed in ciasarooifts, Spanish-language bbOks us^«l 
and the <^ ^^r»l. Spanish \gy teachers and pupils led to the conclusion 
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that these projects Mere a^ed acre at rapid and coaplete asslalla^ticn 

oT students* » 

. * . • 

Different bt lingual edtication pcosnn^ deal with the aspect of 
culture of varied Banners » Ixi azialyaiiig six Fbrsncfa Mlingunl projects 

/ 

in New TSngland and Louisiana^ UerzBann (1976) found that the cultural 
diaracterlstics aost f^eqtiently selected ^ currlculua writers weres 
creative arts* language* hoUd&ys and festivals, ecology, exploitation 
of natura^l r^sotirces, technology, ethnic history, aeans of subsistttice, 
food, and the family « .Several projects were foraxilated and all. projects 
developed Ft^ch instructional aida« "read 1 ng^paterj als,. and gaaes 
appropriate for the cttltural perspectives and linguistic culpabilities . 
of the_ students. 

Heiqpaann (iMd) also found that no- single patten of cul'ture 
^ .etirrlculinn sequencing prevailed. Tbe heaviest cultural emphasis occurred 
in the areas of social studies, creative arts, and language arts, and & 
concerted effort was apparently aade to inc orpora te the child's language 
and culture into -every area' of instruction. Solutions to the problaBS of 
. selection of relevsint aaterial varied greatly and appeared to be 
influenced directly by local traditions. . ^ ' ' 

The French -curriQulm writers were found to deal with citltural 
cofunonallties as well' as -:with differences ( 1. e., iz) the ecology and 
environment uzilts) . They also caCref ully prepared units in science and 
^physical education, especially designed for language devblopnent. ^iowever, 

' li\ certain Instances* some curriculum developers tended to portray the - 

V • • , . > » . * * 

cxxlture ideallstiral ly rather than realistically ^ as important historical 

^ J ' ' ' ' • ^ - • ' 

faxrts were occassional ly omitted or left unexplained. In addition, a 

^ ^ ^ ^ . _ _ , * 

traditional approach to sex roles was apparent r'^^uad instruction about - 
the family* was at times offered in a culture-f^ree context » 



Up to this pointt^ttM review of literature, has f ocjised on eimci^c 



' aapectis of /bUlngiml education teacher tmlning» In an attaspt to ; ' 

illustrate the interxelationahip or factora ifhicbt appeacr to contribute to 

a auccessftxl trtllngual education school pro^^Mt Roth (1976) reported. ofa 

the Bilingual Teccdiwr In-fl&ra Prograji Inpleaented in eevsral New York 

City school districts during the 1975-1976 acadanic year. :^ . 

r 

The goals of the program were to jnrovide m 1 ^ ng ^^l instructional 



services in all areas to Hispanic pupils, of liaitedf Snslish-speaking 
ability and to select, tr^lnt and place bilingual teasers in the class- 
rooa* In addition to the pzreviously mentioned instructional senrices* 
the ^wo thotisand four hundred (S/'KX))* Kindergaartan-**- eighth .(8th) grade 



students receivsd instruction in ^&tg1-<*rh as a Second Tinne^wc^i -ff r^**^vfh 
language skills » and Hispanic history and culture. Helping to guide the 
ei^ty iSoy Interns involved were, the Troi^ct Director^ the Cocrdlnatort 
three Field Counselors/Teacher Trainers » and two Adainistasative Aides. 

Teacher, training mls accoaplished through tharee aodesi ind^rvice 
workshops, graduate s^ool training at the City University of New York - 
(C« U« N« Y«), and field supervision condlicted by the trainers^ The latter 
aethod Inclxided^ periodic observations at each site location. 

Hot- only did the progran staff organise the teacher training aspect* 

but it also provided for parerital involveaent 1^ creating -workshops in * 

varioTis areas of bilingual education in conjunction with participating 

« 

school districts • In several districts, parents participated.^ second 
language Instruction workshops, and Barent Advisory Coouiittees were also 
formed. Additionally, the program established an Intern Advisory Council 
composed of Bilingual Intern representatives from each participating 
district* Through several avenues, including the publication -of the 
Bllingtial Newsletter^ the staff dissemin£^|^^e^ infozmaibion concerning the 



In avmlQatins the prosm afiaar alx Mntha^ pnrtlelpatlas st ii a a o ts 
vera found to have k^leved sta-tlstically algnlflcsaat Isfrovement in. 
Mthesatlcs* en a qiaastlonajEre, ooe^handred percent (lOQJI^ ot the 
teachex* IxfCe^s provided favorable effectlveness^ratlnss on over a^ctj 

9 ^aaed upon / 

nunerous vlslta to* vaErlois sites of proszan* activity » ^teaorvationat and 
interviews With progxaa and lion-prosran personnel, no aiah^tantlal - 
discrepancies between the proposed latie^xa n and Ita^ iaplaMntatlon wer^ 
found. * • . 

The procedurea eaployed In th^ project tb txsin tatUnsoal edncatlon 
teachera aeen to warrant apeclal attention.' ^tdfcalnii^ nfna (9) 



cre^t In the Graduate School of Bdncatlon at U« T«t the 'intezsia 
conpletedyworfc leading to a llaateEr*|^dasree. Ibey intended C« U« k. * 
either on Tueaday or Vedneaday, idille thuraday waa dedicated to workahop 



training ^aalons. Theae aeaalona were integrated with the C. U. H« 
graduate prograa and with problems that aroae within the context of^ 
classrood aaslgnaenta in- the yachool aetting. 

The prograa developed a po^ocedinre to expoae all^^tema to each 
phase of training <xx a rotating » as well flCa» elective tiasle* .Each 
teacher trainer conducted nodule Instruction based xcpaa individual 
expertise and preference In subject natter* Ihe nodules operated 
concicrrently, thiis allowing Interns to participate in all three on a 
rotating basis as the modules recycXed* Instruction proceede4 f±X3m the 
theoretical to the concrete » with classroom » as well tLBj^cmdjatLkfi ^^chool 
proUems being articulated freely* Strong ' emphaala waa placed 



developing concrete teaching-learning, devices from commonly-used] 
materials* Using these materials t the interns developed units willch they 



. / . . . • 

succmsTolljr laple— ntcd In thk clAsaoEtMB* Addltlooalljr^ tbm Interna 




purtid^ted In woarfcahojM Anallng^lth curxienliai Mleetlon and ntdLUaatlcn^ 
ktloo» and adlenca* Thua^ tha contlntioaa faad-teck loop Tor 
and new Inpotf appaars to hare baan aocdb^^aUy otUlsad* 
the laasia of all tbm data pseaonted. It aaa felt that tbe project 
staff asalgnaenta and rea>»albSJJ.tlea were clearly daHneated aaSL 
inpleaented« The acreenlns wd evaluation of x»Qxila naa jtppaxently 
acccapllahed aucceaaftULly* Inaerrlce ^^^'^^ng appears to have helped the 
Interns screen and evali»te pupllat aa well as aqq1 qtfMi then in 
for ra i il a t lng varied teerh 1 earn 1 ng actlvltiea to achieve coenltlm and 
affective sroirth^ Bsxental Involveaent aaa aljso rInnaorT adequate* 
Ctiltural heritage actlvltlea^ wbere SpanlA^-doalnant and a^i gi 4 <t»% ^ m^4^|^ 4> 
students received ccablned InstSructlon^ resulted In an Inn oanliiii^ autual 
respect aod Intereet in each other'& Ciil^uzml backsrouada* Beoauae the 
project alloited for parents and non-prograa *)pe3»onnel to Interact with 
the individuals in the research study » ccnunity relations and project 
I>erceptions were enhanced* 

Prom this review of related liters tinrSf i^ is expected that aki 
adeq^LQkte f^raae of reference h^ been established for the current 
^ ;research investigation* 



J 
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^ In an a^tMpt.,^ mmkm this Inywrtigatlon CTiliammt> asid usaful^ 1;ha 
toktar Intjon^^ sttp arvlaar of a M lingual IMcultnral naMgLaa of 

Twokip; A copgr of tha flalaiaaa zoport will hm 




B a fl fc^ aiTplainlng tba pacific ti 
fof tba acbool. dftatrlct InvoXvad^ 



locatad, will \m poravlted. Aeecrdlas to tba -1970 nwiaii Traeta (1972># 




tha city bad a population of 69^02^1^, 

or $<>,213-00 and c(»pl«t«l a ■•>t1«n of JMxs of foaal scboollas. 
It was furttoar astattllshait that 58*900 of thooa xwldMta alttkar' had 
Spanish as a native J^iimgnaga or caM frcMi boMS hImko tha haad oar Wlfa 

raportad Spanish as his ox* bar aothar . tonguso 

The data fur^jiar ravaalad that tha achool district In^lvad baa an 
area of 1^ square alias and bad .65*262 rMldants* IhMa poopla, with an 
annial aedlan Incoae of $3#935*009 attalnad a aadian ^ 6*6 jaua of 
sch^oHnE^ Additionally, approxlaatal^ 90 percent (58»930> of Vw ac^ipol 
district *s population consisted of ^^her Indlvlduala whose native 
l^pgiia^ was S|)anlsh or who had SpanS&i aumaaeso "^Having coapleted a^' 
aedlan of 6o3 yaars of scHoollng, these cltlsens werai r ep ort edly eaznlng 



a aedlan annual salary of $3»9^«00o 

Having provided the preceding' back^xnind inforaatlon, a deacrlptlon 



of the Int^ervlew will now he preaented* The Iq^^arvlew focuaed prlaarlly 

V 

on the following queatlonsi ^^.^^ 

24 



-^^ ifhftt doM M11ngi»l bienltiiral •dooRtlMi mm» t6 joa7 • - 



.tJLjr 1.nflii«ae> tb*- - 




7. What spMlfi^j^POlilM dD yon look la 
partlelpat* In ttm MTIngiil Mcnltazml 



la 



AMitioMOly* It 




and wrltlas. Plaally, tte 



skills^ 1. 

Agency Mxidftt*, zvqulrlas school ^Istr^^ts .to paravlte billas<>^ bleul- « 
taxal education to stodMats of Linlt^ ftigllah Spanlcias AUllty 



(L. S. SL^A.) In 
faxMktlon ot tho 



to 



1-va stnto funds, also InfltMBcad tbo 



S 



7(«Mxal ipoal of tiM currlculiai A— Ign 
Intandml to Amnrmlop studmts oapabl)0 of fmctlaaii^ In liotb tb# i^^gl^^ 
and Si mnlyh T»ngi«c^«y In . purtlcttljur^ tbo dsvlaj—ii of lltamoy 
skllla in lioth laaffuagaa im vlM«d as paxmomt. 

Vlth z««az«i to tbs futors ofUlU^ual bdoiataBal 
tttitudss on ths.ijnart of all QonosCTisil fe« sssn mm U^hlar 

fait to aff sot tsao h s r IntsspcatatloDa of 




his/bsz- 



In this typs of ss»t^,tng. 
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1 « • « ^ ■ . • ,, • 

% • • • 

The district wma vlnred as ^ttMptlne to. alleys ito pcogxmm 
obj«ctlytta. Te«d)«r training saaaions dealt («nd daal) trlth'auch 

' ■ . . . * ' . • ' ^. . . , V 

1* Stratoglea for oral langxinga * davelopaent ; 

^ — fiv^iagnostic-proacriptlve activities! 

3p ClassztXMi Moasesantt 

4 a Identification of langiiege dlfferenoes; 

^5* Bunntal litvolve»ent| 

„ 6a. Speni^ reading} v * 

Content ax^ teacfalngi ^ 

8«r Oevelopnent of eiudmt aelf con^ a&d^ 

f 9* Tea^nlttg Aigileh as a second TengiiagSa 

^ ^e teaser training parocedures were (and are) organised in a' 

Varl0^7r<^ fashions • Preservlce and inservlce iroxiaiays» as well as ^ 

eaae tlae, are .frequently used. Teia^era. portlciliating In Fro^ct . 

• ' . . , r' ' - 

(Tiningiinl liTrturmtlfm Ttaff Tralninn-) ai|^ ■Tlmrird flva ('j) 
^l^s off » and substitute educators take over ^belr claoteroon duties. 
tiartos this periodf the txain^es* under the supervision of ^omally 
^ijall^^cd unlveotisity and scbqoL district, personnel » troric through f jEfte«i 
nodules dealing with topics such as those nwtloned ahovoe 
In ariffr to help determine the nature of the bilingual teacher- 
tb^flj^^ Instltutesr the district conducted (and conducts) Heeds < y 
^l^desaient^ Surveys in idxl<^ the elassxoon educators provide li^uta 
^^Ij^teiiv bcwever/ training secured appeared to he highly influenced 

;:-^-T' Vltb. XMtod to instri:^tioaal desi^tis and procedarest the interviewee 




^ that iiie yiTidexi^Qrten ^throi3>e^ third graSe classes were the 

r;^ dixectlsr pn^icipatlng^'in the bilingual urograa curroitlya 
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Spaniah InstruetlMi was apparently provided to the etudenta as needed* 
but primarily during the language arte, period* Leaznere in the 
upper eleoientary grades received instruction in Spanish reading and 
writing during the.tiae allowed for this subject. 

Bvaliaation of the progress made toward achievingr the objectives of 
the program seemed to be based on two major types of instruments. 
Since teasers participating In the district *s swrner ethool program had 

(and have) aides* commercially-porvpared^ c3clterioa-ref arenced tests 

« 

written in Boglleb w«:e used extemlvely. Inbtruction for the studsnte 



was planned according to the^^^aiagnosed nee d s . Classes w er e kept to 



about 15 students per tea^er« In the long ^term* however* matters were 
(and are) different. No spsclal funds were available to provide aidi^||^« 
for all of the teachers participating^ in the ^bilingual edoea^toa 
p rogr a m. Consequently* greater use was made of Bftglish standazdisced 
tests and commercially-prepared informal relBHte^inventorles written in 

controlled* since all of the children attending school need to be 
>vided for* Insufficient funds seemed to hinder the comStruction 



of additlcanal classrooms and the hiring of additiOQal teatdiers. 

In the event that a teacher needed instructional advice* .dr other 
•types of aswistaace* the principal was cmisulted first. The administrator 
helped if s^ie could r Otherwise* s^e isbqulred about securlngtlhe . 
necessary a^d. . 

The interview further established that the sup e r v l aoar had no 
direct influence as to idio was hired to work in hlllngual b l cu l tu ral 
progzram. Additionally* the perf cacmance «f the teadier la the classrbbm 
was evaluated solely by principal of ttM respective school, the 



sup er vi sor provided the administrator with input only when the latter 
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zoqtMstttd It* 

Aceoardlnc; to the Interviewee, » bilingual eduoatoor, or aay other 

V 

tMchwr, ahoiild poeaesa certain ehancteriatieae Mmmg thaaa arai 
le A baa^c undaratahdlns of child growth and davalopnanti 
2e A coanitaent to taadi with pride i 

3* A poaitlve attitude ^^^ectlng huaanltarlant rathe than 
pecunlaryt valueisi 



An anareneas of atudenta* needai 

5. A knovfledge of the acope and aequence of contenti andt 

6. A Icnoif ledge of their own es^ectatlona and reaponel bllltlea» 
as well aa thoae of the attidettta»« and an uoderatandlxis of how 
to acccapllah theae enda* 

In a more non-directed fashion « It was established that the role 

of this supervisor varied extensively* This Individual scheduled and 

attended meetings with different school perswmel as needed « Alsoy 

this person wits responsible for meeting weekly with- s^ool building 

prindpstls to discuss problems or activities planned. Additionally » the 

In 'the bilingual program » and visited the educators In their respective 
spools as frequently as possible « This Individual helped to make 
the necessary arrangement^ for the teachers involved in the ^'>'^'^e*^1 > 
pn ' Oferem to obtain the required endorsement or certification from the 
Texsis Bduca:t^on Agen<gf» 

Perceptlon^of the district's bilingual education pmgy Am ap p ar ently 



varied among adhlnl stratars» t e a c bega » and memtaara of tiw community. 
It lAs ostabli^ied that some actiiF^y sup p o r t ed the pcogae o i while others 
did not. Itert the problem appeared to stem ftrom there not beizig an - 
appaxront need in the commtiril ty to learn se co n d language. Teasers 
havingfto try to convince the learners of tl&is necessity. 



Another aspect was that soss parsnts actively sought to Influence the 
school to teach saterlal in English only, rather than in both Spanish 



and English. 



felt to exist mi^Arding the 



A certain degree of confusion 
state mandates concerning bilingual ylucation and local needs T The I 
supervisor believed that university training should thoroughly infoai 
prospective teachears about the aeaning of hningiial Mculturai educiition« 
Additionally, the district ada1n1strators» as nell as aeatoers of th^ 
cotuunity (i« e.t the parents) g also apparently n ee d ed to attain a 
sound understanding of the concept* ^ The supervisor felt that a letter 
to the parents t explaining the progrsa and their youngster 'a psrtic^pation 
In Itt alight help to clarify natters to seas degree « 

After the ccaaents abovSf the supervisor vas thanked for the 
Infoxaation* and thtt Interview was tezalnated* 
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conclusion soon roulUIo. Tbm MUnffual j t Mt^Mmm Is apfttontly 
mttonpting to picovido Its tssobsrs «itb tbs tzslnlwg nsossssxj to 
SaplsMOt Instzuetion sueosssfiillj* Ibis is siridsnt fiDcm tbs 
Instltutss In idil^ ths sdoostoors psortleipats^ His flBd±B0» slso 



to Indicsts an Inconslstancj bstsssn ths d^s^Act*s phllosophj of 
billnsusl taicultural sduostlon snd tbs nannsr In idii^ it Is inplsMntsd« 
For axanple^ yowsetiKrs In K1n<tfrrgartsa thxougb tblxd sxsds« nbo sxs 
helped to develop their oa||pL Isngiwiee In Spanish and to read' and write 
In this lansuage^ are beln^ evaluated at the end of the academic year l3j 
aeans of a standardised achleveoMnt test written in EtagUsh* Gonssqutetly^ 



the ;yo\mgs tars apparently are being tsstsd in s sannsr dlffsmt 
that in which they were taqgbt. Any acadealc grotrth attained by the 
students In Spsnirii literacy idrills would probably not be reflsctsd 
t h ro t ^ an evaluation of this nature. 

Purt of the inconsistency which appssra to'sxlst aay bs due^ at 
least in pert, to H^m supervisor having too aany rssiwnslMl It 1 wi • 
Tfaie indivlAml doss not appear to bans snoiiBb tiiM to rgllnioa^pp'' 
supervias the teacher wogckins in tbs jrocraa. ^In a cott strii c t ive ^ 



irftby ^^ ^ »^ atta^pt tO'itepEove ^hm instrueticosl pLqgian 

;--m a^tidnr the superb lack of input iJlto the ^ 

dst t^ are to woark in the W lingual prograa appears to 
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lead to highly unpradictable nsulta. Apparently tliia indlYXaoal haa 
no opportunity to oval\iata tha phlloaophy and. undaratandlng of 
bilingual education vhich the proapective teacher poaaeaeea« 

Personal ^ttltudea appear to Influen^ the perforMnce of individuals 
al all levels - frooi adalnlatrators to teachers to parents. Since thtee 
seem to be various interpretations of the district *s Mllngiial ^prograa» 
support for it also appears to be diversified # Fart of the variance 

« 

in attitude 9 at least aaong teadiersf may be due in part to their annual 
salaries • According to the district's most reoent teaser ccntractst 
a beginning teacher Kith a Bachelor* s dee^ree eaaens approxlBately 
$89600 annually # According to a reparesenftativa of the Aaerican - 
Federation of Teachers 9 the Bureau of Labttar Statistics published a 
re port In 1977 1 which stated that an annual salary of approximately 
^17,000 would be adeq^te in today's econo|ay considering the rtfte of ' 
InflatiOT. This writer also recognises thjett there are apparently some 
financial constraints within the district lit the present time. 

In addition to salaries* class slse may also affect ^a teadMr*s 
attitude toward hls/ber work* ^ the regular s^xmI year* enrolla«it 
in the district may run. as hl^ as thirty-five to forty stJiidents 
per tea<dier# This educator normally will not bavseplfeL aids in the 
classroom. Finally* not only might class slae effeSTa t eac h er's 
attitude toward the profession » but it ap p s ar s that this factor also 
tends to affect the adxi e vem en t of chUdren^ ^i^eclally those in the 
larimary grades* nrymler and Hawn (1970) found that floret grade c l as sy 
with no more than 29 students each obtained significantly higher reading 
achievement scores than those with at least 37 students in them. 
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BlCOOMMlSHIIArMIIS 



Two major factors apparsntlj nood to bs addrssssd In aa attaspt to 

lapEove the effeetlTe&ess of the W Ungual blealtaml j ac o i gxaa In tbe^ 
school district* Theea are a thorom^ and clear laideratandlng of the 

9 

prosraa on the part of all ooncemad^ and the iafluiooa of eocoonlos 
on the total desi^. 

Several avenues aight be ooAsldered in ooMer to attain a ooapce- 
hensive view of the hllingiial education prograa. Several aeetlnsa 
aaoog the adalnistrators involved* includins the personnel director and 
the supervisor* night prove to be very profitable. *It appears that 
existing questlOTs about the p rogr aa could be ''cleared up^ here * before 
going out into the sdiools to work with tea^Mrs and other aea'bera * 
of the ccaaunity. Possessing a thorougjh UDderstasiding about the 



philosophy of blllngua] education and of the type of peoiJLe needed to 
function Successfully in this tjrps of setting saea to be critical 
for coafrehensiop. Further Infocniatlon about these topics aaj be 
secured ttcm the voric of such aothocrs as Gastaneda^ et* al* (1975) # 
Gbapa (op. clt«)» Tjcav^le (op* clt«)t Flehaaat at* al* (1966) t and 
Ga«dear.(l965t 1967). 

After these initial sessions^ it ai^^t pocove fruitful to , conduct 
w o rksh ops In the evenings In a school Involipsd with the bilingual 



. „ in , cc-mit, c«t« n-r «bocl. At thl. «... 



of^ the ^oanuBlty and the- tsadbers involved could -be uxsad to 
attend lir ooDde^ an. expiaaation tram a thoroue^Oy Informed 



Individual on th« luitux* of M lingual odueation la goaoxal and within 
tha diatrict. Citias axaaplaa of j la il a r raaaaroh projaota ifkiob hava 

m 

suocMsfia could poMibly tomlp oXtrify mamm Xmmmm. Ixplaiaing bav 
tiM looal p g qgrw i nould tm^lmmmtmA would appoar to of ut»oot 
Importanoo at thla tlM* It oould poncolvablj bo ntntoaaij to hold 
aovaxal of thoao Motliisa» aa wall aa additional lafonatlvo aoaaiooa with 
tha taachara in tha aebooloa lha Idaa of paranta and taaohan 
a aaotlas togathar appaara to ba potaatlally ^raxy poaltlva in Mtura 
(Roth. oijT clt.)* ' 

Rall^loUa laadara In tha coMiunlty al«^t alao ba coatactad by 
bilinc^ual aducation prograa paraonnal la ordar' to halp dlaaaalxiata 
InfoxBation. Tha Ravarahd Jaaaa Jackson haa found thla tadmiiiua^* 



as wall^as^,,acaa of tha poravloi^jly aantlonad oa^p to ba qulta affactlva 
In proaotlng tha causa for aducation and achlavaaeota 

Tha othar factor uhlc^ appaars to af fact tha avantual auc caa s of 
the Mlingiiiti p io^n aa ia ecoooiiiea. It haa haan paravloaaly atatad that 
the district ia cuxrontly experiencing financial xaatzaiata. Berbapa 
it ia necessary to have political actiTitiats. pcklitioal raaliata* and . 
jnlitical aophisticatea at the federal and state "go w iiawit levala 
seek to incarease the aaooat of aoney allocated to billngnal edncatian 
paragraas. Flabaan (1976) suggeata that key people and atxoog anppoartara 
of education in the state legialatnre and in the U. S. Oongreaa be 
contacted^ especially thoae indirldaala aarrlag in apfroprlatiooa 
ooaaittees. The author proposes that aapportera of Mlingual edn&atioa 
align theaael vea ^ wltt^teacial interest and lobtaoring groups in ordor to 
wtgAM their vieiia knowi. Convincing the Icgialatora that Ijilingual 
edwcaticft Is not '*aesi^ aaothar anti-poveorty Maaore** conoantrated In a 
partieular regioa of the eooatxy a a— a to be of otaost otgency. 
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Pl^MMn alao fMls that it ia ncoaaaax/ to idLonatraf that thla 
aduoational oonoapt caa ba an oppoortonity for tha tftiltad StatM to attaapt 
to aehi«v« **cultural plurftli«if** a ymxy laportaiit pirt of culturml 



Uhltlns with orsanlMtloos ouoh as M. S. A. (Katlottal JBduoatioa 
Aaaociatloii) waa alao coDaldarad tgr FlafaMa to *bo a Ylablo altanativo 
In order to try to laprovo tho financial aituation of bilingual 
•duoatican prosraaa. Additionally « oontactin^ oaqBaniaatlona hIm bad 
boon abla to obtain substantial funancial aaaistanos was/VioMOd as a 



asft^l 



aaans of acquirins potsntially ussft^inf conation. In thia iiritaii^s 



opinion 9 the Council for Sxcsptibnal,Ghildr«i 'sxsaplifias such a sroup. 
Pathaps affiliation with ac;snciss such as the National Aasociation for 
Bilingual Education (N. Aa B. S.) and tha Taachars of Bnglitfi to 
Speakers of Other Langusges (T. S. S. 0. L.) could also prove beneficial. 

^ tfith additional aoniest acre supenfisbrs and/or teachers could 
possibly be hired to relieire scae of the work load. If adseititioua 



personnel is not eaployed* the current supervisor might conaldar the 

following suggestionat 

la Rraa each of the schools involved with the bllij^ual 
the teacher felt to be the aoat aaecesaftel ia the 
cQuld be selectada . ^ 



2a Through .regularly scheduled ae»t1ngs with the^ wAPw^.Mwr» 

educatozra would be trained ia various areas of bilingual sducation* 

3* Opon r e tui7i1n g to theix respective 
could serve as resource personnela 



4. Should this reaovoce t eacher be unable to help a colleague with 
a particular curriculua pocoblea^ the aup a r v i aor could then be 
contacted to work directly with the educator in need of help« 



5* Belatlon^ips at all levela would be expected to exist on a 
ncn^Onreatening^ collsagus^iip basisa 

FbfT fttrtlSer infcmationt Cogan (op. cita) can be eonsutteda 

% ■ 
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StJjixT InorMMe* ••pMiallj f«r tMckMrs^ also mm to bo wmzzaatod^ 
In talklim to ooo of tho tooohor^ la tho school dlotriot» m otroos 
•onM of dloootioftetioo MM Dotodt duo lu^foly to tho poy xoto. 
Thlo oduoator Mntlonod that with hljEbor oalarlooy mco toaohoro ifouIA 
porotebly conduct thoaoolvoo as ^profooolonalo** - h9 aoro O9iiooxnod 
With tho ^otructioaal nooda of tho atudocita^ xathor than with tholr 
econo^e aituatlona^ During a dlacttoaion In a SoololOKjr of Bducation 
claaat in nhich this writor paziTicipatodt an oxaaplo of tho offoct 
6f ^'roaacoablo** oalarioa on toacbora Mia notod# Aa aoon aa odueatooro 
in a Nov York achool district wars offorod approxlnatolj $16^000 annually 
for thoir sorvicoa, thoy atartod thinking abotrt what could bo dono to 
laporovo tho curriculiai. ^ Apparontly thoso individuals thcrooshly undor- 
stood and boliovod in tho Rrotostant Voxic Ethic of boing Justl/ rowardod 
for oxsrtins thoir bast efforts. 

Two othor iteas ai»poar to bs rslatad diroctly to curriculiai. 
investigation into the quantity of Bhglish and Spaniah that ia boing 
utilised in the univar^^y classes' designed to prepare^ bUingiod . 
education teachers nay prove to be uaeftil* It appears that teacher 
trainees should have f^raguent opportaaitiea to deaonatrate their 
pedagogical ftkilln in both RhgHeh and Spanish. Such a practice has 

proven to be quite profitable » accordixig to Blanco (op* cit.). 

# 

The evaluation procedures currently being aaployed in the bilingual 
prograa also appaxently need to be reconsidered; Since the students at 
acne point in the day generally receive instruction in Spanish « bi|t are 
being evaluated with instnwents written in Ehgliah> it ia suggested 
that a resource agency (i. e.^ the Disaeaination and Aaaea^pwnt Center 
foor Bilingual Bducation in Au8tin» Texas) be cdntactad for asaiatance 
In an attenpt to dteil with thia situation.^ Cataloguea of aaterlala 
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d*>llng with •valttAtlon InatrwMnts for 'biliasual •dnaatiaa mt all 

t 

l«v«l«, M imll M paamtal lavolvtMai ^taMtionalXMt ar* availAbla. 
Additionally, 'this Mritaor atroncly r«oo— Ida a fkaqiMst and aeeuxata 
aaaaaaaant of tha prosxaa'a p »QgP>< » at aaoh of tha achoala Invelvad 
In ordar to halp daiaoealBa if any ohaasaa ara waxzaatad at any particular 
tlm«a Too* this porocvdurt oottl4 potMtlalXy mnrm mm ma mxomllmat Mans 
of sath#rlns data in ordmr to dotMftiao tho a«rits of tbo - bilingual 
oducation prosxMia This infozMtioo oould oonooivably b» vmmd to bolp 
explain tho offoctivonoM of tho aurosima to tho ooMtmity at laxso. 

This vritsr takss ths position that the itsu sddrssasd In this 
paper bsar directly upon the eventual perfosaahce of bt lingual eduoation 
teachers in the classrocna It Is^ped that the information oontained 
herein nay help the s^moI district in achierins the soal of "citltursl 
denocracy** for each of its studsnts* 
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